Cambridge

International

Example Candidate Responses AS & A Level

Cambridge International AS and A Level
Literature in English

9695
Paper 3

For examination from 2015

55 CAMBRIDGE

e B
o 44
&)

% International Examinations

Cambridge Advanced



Cambridge International Examinations retains the copyright on all its publications. Registered Centres are
permitted to copy material from this booklet for their own internal use. However, we cannot give permission
to Centres to photocopy any material that is acknowledged to a third party even for internal use within a
Centre.

© Cambridge International Examinations 2016
Version 1



Contents

TaY (o Te [UTo3 To] o I UTTTT TP
ASSESSMENT At & JIANCE .....ooiiiiiiii e e e e e e e e e e e e e e e eaaara

Paper 3 — POBLIY @N0 PrOSE... ..ottt e e e e e e e e e e e e e e e e eaeanes



Introduction

Introduction

The main aim of this booklet is to exemplify standards for those teaching Cambridge International AS and A
Level Literature in English (9695), and to show how different levels of candidates’ performance relate to the
subject’s curriculum and assessment objectives.

In this booklet candidate responses have been chosen to exemplify a range of answers. Each response is
accompanied by a brief commentary explaining the strengths and weaknesses of the answers.

For ease of reference the following format for each component has been adopted:

4 N
Question
Mark scheme

4

Example candidate
response

4

Examiner comment

Each question is followed by an extract of the mark scheme used by examiners. This, in turn, is followed by
examples of marked candidate responses, each with an examiner comment on performance. Comments are
given to indicate where and why marks were awarded, and how additional marks could have been obtained.
In this way, it is possible to understand what candidates have done to gain their marks and what they still
have to do to improve their marks.

Past papers, Examiner Reports and other teacher support materials are available on Teacher Support at
https://teachers.cie.org.uk

There are some changes to the format of mark schemes for examinations from 2016. Bands have been
changed to Levels and level descriptors have been inverted so that the highest level is Level 6 and the
lowest level is Level 1. New specimen mark schemes for examinations from 2016 are available on
https://teachers.cie.org.uk
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Assessment at a glance

Assessment at a glance

A Cambridge International A Level qualification in Literature in English can be achieved either as a staged
assessment over different examination series or in one examination series.

Once Advanced Subsidiary has been achieved, inform Cambridge if the candidate wishes 1o take the
Advanced Level — this notification is not required in advance of achieving the AS qualification.

Advanced Subsidiary (AS) candidates take:

Duration Weighting

Poetry and Prose 2 hours 0%

and

Duration Weighting

Drama 2 hours b0%

Advanced Level candidates take:

Duration Weighting

Poetry and Prose 2 hours 25%

and

Duration Weighting

Drama 2 hours 25%

and

Duration Weighting

Shakespeare and other pre-20th Century Texts 2 hours 25%
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Assessment at a glance

and either

Duration Weighting

20th Century Writing 2 hours 25%

Duration Weighting

Comment and Appreciation 2 hours 25%

or

Duration Weighting

Coursework 25%

Dictionaries may not be used.

Texts are not allowed in the examination room.

Teachers are reminded that the latest syllabus is available on our public website at www.cie.org.uk and
Teacher Support at https://teachers.cie.org.uk
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Paper 3 — Poetry and Prose

Paper 3 — Poetry and Prose

Section A: Poetry

Question 2a

June 2015 Question Paper 31 is available on Teacher Support Site at
https://teachers.cie.org.uk

Mark scheme, all questions
Using the mark bands

Place the answer in a band first. Look for the ‘best fit’ of the answer into a band. An answer needs to
show evidence of most but not necessarily ALL of the qualities described in a band, in order to be
placed in that band. Then award a mark for the relative position of the answer within the band.

Candidates may address the question in many different ways. Do not expect any particular focus or
approach and do not penalise answers for leaving out a particular focus.

Reward what is there, showing what you are rewarding, in your comments.

Consider all strands and weigh up the performance as a whole in placing the answer in a band, then
show that you have done so in the summative comment, e.g.

Sound K of texts, some evidence of U but mostly narrative, occasional evidence of P, mainly clear C.

Assessment Objectives:

o Ability to respond to texts in the three main forms (Prose, Poetry and Drama) of different types and
from different cultures;

¢ Understanding of the ways in which writers’ choices of form, structure and language shape
meanings;

¢  Ability to produce informed independent opinions and judgements on literary texts;

¢ Ability to communicate clearly the knowledge, understanding and insight appropriate to
literary study.

Each answer is marked out of 25, in accordance with the General Marking Criteria below.

Each band is divided into strands corresponding to the Assessment Objectives — Knowledge,
Understanding, Personal Response, Communication.
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Paper 3 — Poetry and Prose

Mark scheme, continued

Band 6 0-5

K

Evidence of some general knowledge of the text which may be narrative based and may contain
errors, rarely relevant to the question and with little or no relevant quotation or selection from the
text.

There may be little or no evidence of understanding of form, structure and language, with some
appropriate points made in response to the question. These will be limited and tend to be restricted
to plot and characters — the latter treated very much as ‘real’ people.

There may be some signs of personal response, not developed into an argument and not fully
supported from the text.

Communication will be insecure. Expression may be weak with some breakdown in
communication. Structure may be lacking: answers are likely to be partial, undeveloped, narrative
commentary in approach; with the assertion of simple points rather than progressive lines of
argument.

Answers to passage-based questions are likely to be seriously unbalanced, with an emphasis
on narrative or paraphrase. Passages are likely to have been only partially understood and
tentatively located contextually, with little coherent sense of the relationship between textual
part and whole. There will be little or no mention or consideration of the literary features of the
passage.

Band 5 6-9 Work of a basic standard

Evidence of some limited ability to use knowledge of the text to address the question, with
occasional use of supporting references or quotation.

Evidence of some limited understanding of ways in which writers’ choices of structure, form and
language shape meanings.

Evidence of some personal response to the text but not fully supported.

Expression will be basically clear. There may be the occasional confused passage of writing.
However, there will be no sustained loss of communication. There may be a simple siructure to
the answer with some evidence of an argument, which may lack coherence, with some
repetition, assertion and relapse into narrative summary/paraphrase. There may be a tendency
to drift from relevant discussion into material of tangential significance.

In answers to passage-based questions there will be some evidence of understanding of how
part relates to whole. Treatment of the given extracts may well be sketchy or overlong and
undiscriminating. Comment on the wider textual issues is likely to be general. There may be a
lack of balance between passage and whole text. There will be some limited consideration of
the literary features of the text.
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Paper 3 — Poetry and Prose

Mark scheme, continued

Band 4 10-13 Solid work

K Evidence of some ability to use relevant knowledge of the text to address the question.

U Evidence of clear understanding of some ways in which writers’ choices of structure, form and
language shape meanings, which may be partial and restricted to the more obvious aspects of
the text.

P Evidence of personal response to the text, with the beginnings of a personal view or
interpretation, relevant to the question and supported from the text.

C Expression will be mostly clear and appropriate with a clear, simple structure to the answer.
Argument will be basically coherent, and assertive in tone. There is likely to be some reliance
on paraphrase and narrative summary. Articulates simple ideas with clarity but there may be
some imprecision and clumsiness of expression in dealing with more complex concepts. There
may be occasional obscurity in the presentation of ideas and responses.

In answers to passage-based questions, work may be lacking in balance of approach, with
over-concentration on the given extracts and little attempt to explore the broader textual issues.
Conversely some answers may be in effect general essays, with insufficient treatment of the
passages. There may be evidence of limited ability to negotiate between parts of a text and its
whole. There will be some consideration of the literary features of the text with analysis of the
features mentioned likely to be partial or restricted.

Band 3 14 -17 Competent work

K Evidence of competence in selecting relevant knowledge of the text to address with some
pertinent use of quotation and direct references.

U Evidence of sound understanding of some aspects of ways in which writers’ choices of structure,

form and language shape meanings, with some analysis and appreciation of literary methods,

effects, and contexts.

Evidence of personal response relevant to the question, supported from the text.

Expression will be clear and generally accurate. Structure will be sound — material coherently

organised with occasional insights. Candidates will express intelligent, straightforward ideas

clearly, though there may be occasional loss of fluency with points not always strongly

connected.

O

In answers to passage-based questions, work will cover both the passage and its relation to the
whole text, and there will be some sense of a relationship between the text as a whole and its
constituent parts. There will be competent appreciation of the effects of the literary features of
the text and the analysis is supported by relevant examples from the passage.
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Paper 3 — Poetry and Prose

Mark scheme, continued
Band 2 18 - 21 Proficient work

K

Evidence of proficiency in selecting relevant knowledge to address the question with precise
and integrated direct references to the text and supporting quotation. There may be evidence of
awareness of the contexts in which the literary works studied were written and understood.
Evidence of intelligent understanding of ways in which writers’ choices of structure, form and
language shape meanings, with analysis and appreciation of literary methods, effects and contexts.
Evidence of personal response to the texts, relevant to the question, supported from the text,
some originality of thought, straightforward and vigorously articulated, perhaps, rather than
penetrating and subtle.

Expression confident, with some complex ideas expressed with some fluency. Structure is
sound. Literary arguments will be coherent, with progression of ideas through clearly linked
paragraphs.

In answers to passage-based questions, work will show engagement with both the given
extracts and the wider textual issues. There will be a confident relation of a part of the text to its
whole. There will be a proficient appreciation of the effects of the literary features of the text
supported by relevant examples from the passage and from the wider text where appropriate.
There will be a good knowledge of the appropriate context of the extract or work.

Band 1 22 -25 Very good work — do not reserve this band for the very best work you see
but ensure you put scripts into this band which fulfil the requirements described below. There will
always be some candidates who are at a standard over the top of the mark scheme.

K

Evidence of a very good ability to select relevant knowledge to address the question with
effective use of references and quotation. There may be evidence of sensitive awareness of the
contexts in which the literary works studied were written and understood.

Evidence of very good understanding of ways in which writers’ choices of structure, form and
language shape meanings with sustained analysis and sensitive appreciation of literary methods
and effects and contexts, possibly including literary genres and conventions.

Personal response to texts will be perceptive, often freshly personal, fully supported with
quotation, and may show originality in approach to and treatment of questions.

Candidates will express complex literary ideas and arguments with clarity and fluency. Answers
will have a coherent structure, with logical progression and effectively linked paragraphs.
Expression will be accomplished and appropriate.

In answers to passage-based questions, work will sustain an appropriate balance between
critical appreciation of given extracts, based on detailed critical analysis, and consideration of
the broader textual issues raised by the questions, and relate part of a text to its whole and vice
versa in a seamless argument. There will be a very good appreciation of the effects of the
literary features of the text, with detailed analysis supported by relevant examples from the
passage and the wider text, where appropriate. There will be a very good knowledge of the
appropriate context of the extract or work.
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Paper 3 — Poetry and Prose
Example candidate response high
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Paper 3 — Poetry and Prose

10

Example candidate response — high, continued
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Paper 3 — Poetry and Prose

Example candidate response — high, continued
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Paper 3 — Poetry and Prose

12

Example candidate response — high, continued
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Paper 3 — Poetry and Prose

Examiner comment — high

This effective essay begins by setting up an argument in response to the question, while the opening also
places the chosen poems into the context of Owen’s poetry. The particular qualities of poems with soldiers’
voices are recognised and two appropriate poems have been chosen.

The essay initially focuses on ‘The Dead-Beat'. It gives an overview of the poem but quickly picks up matters
of the use of speech and colloquial language, with quotations used to support the points. There is some
consideration of interpretations before the essay goes on to discuss Owen’s use of voices of other soldiers,
making links to Owen’s concern with the dehumanisation of soldiers in warfare. The focus on the Doctor
shows specific and detailed knowledge with appropriate comments. Quotations are used effectively to
support points about the Doctor’s attitudes to the dead and dying. The points here are also developed with
historical and literary contexts; attitudes to war are discussed with reference to Jessie Pope and Owen’s
poem ‘Inspection’.

The essay moves on to consider the poetic voices as a soldier’s voice as well as the use of direct speech in
the poem, which allows the candidate to comment on the descriptive similes used. These successful points

could have been more focused if the essay had acknowledged Owen’s created persona, rather than making
the assumption that the poetic voice is Owen himself.

The essay moves on to consider ‘The Letter’ with the purpose of contrast, giving shape to the argument of
the essay. Again a quick overview provides the foundation for points to follow. The essay discusses how the
soldier avoids communicating difficult truths, presenting a sympathetic view of him to the reader. The
discussion of ‘The Letter’ is less detailed than the treatment of ‘The Dead-Beat’, but the poem is
nevertheless used purposefully and successfully in the overall construction of the argument.

The essay’s conclusion pulls together the main points already made rather than making any new final point.
This essay demonstrates highly proficient selection of knowledge of Owen’s poetry and shows some
intelligent understanding of how direct speech and voice is created and used by the poet to effect the
communication to the reader. It is clearly constructed with evident relevant personal response.

Total mark awarded = 20 out of 25
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Paper 3 — Poetry and Prose
Example candidate response — middle
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Example candidate response — middle, continued

Paper 3 — Poetry and Prose
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Paper 3 — Poetry and Prose

Example candidate response — middle, continued
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Paper 3 — Poetry and Prose

ate response — middle, continued
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Paper 3 — Poetry and Prose

18

Examiner comment — middle

The opening of the essay introduces two appropriate poems, ‘The Letter’ and ‘The Sentry’, without directly
focusing on the issue of voices raised by the question.

The ongoing discussion, however, implies a competent grasp of the question by referring to the ‘intimate and
personal exchange’ of ‘The Letter’ and the ‘tones of... social intamcy (intimacy)’. The role of this ‘exchange’
in creating reader sympathy for the soldier is clearly recognised. A link of sympathetic response is used to
connect ‘The Letter with ‘The Sentry’, creating a purposeful development of the essay. The plight of the
soldier is considered appropriately, though this without a clear and direct focus on the issue of soldiers’
voices raised by the question.

The essay continues to deal with the two poems together, moving between them logically and easily. It
considers again the situation of the solders in warfare. While there are quotations from soldiers’ speeches,
opportunities to discuss voice and dialogue directly are missed. Therefore the focus on the question is
implicit rather than explicit. It is stated that Owen does ‘show a realistic interpretation of modern warfare’,
which is certainly true, but the point is not directly related to the question. There is, however, some
recognition that the bracketed sections of ‘The Letter’ represent what is not expressed to the soldier’s wife at
home.

There are more direct comments on voice when the essay looks at the use of colloquialisms and the
dropped ‘h’ of casual speech, appreciating that by these means Owen creates a sense of individuality for the
soldiers and that a sense of camaraderie is created by the dialogue. This is contrasted to the absence of
comradeship apparent in ‘The Sentry’, though the points here are less well supported.

It is only at the end of the essay that the candidate refers to voice. While this is a competent essay, with
appropriate selection of knowledge and some sound understanding of poetic method, a clearer focus on the
guestion would have gained a higher mark.

Total mark awarded = 15 out of 25
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Paper 3 — Poetry and Prose

Example candidate response — low
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Paper 3 — Poetry and Prose

Example candidate response

— low, continued
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Paper 3 — Poetry and Prose

Example candidate response — low, continued
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Paper 3 — Poetry and Prose

22

Examiner comment — low

The opening of this essay acknowledges the context of ‘the tragedies of war’, but no reference is made to
the question until the third paragraph, meaning the first two paragraphs are general and undirected. When
the question of soldiers’ voices is brought into focus, the first poem chosen is ‘Dulce et Decorum Est’. While
there are points to be made about this poem, there are several other poems in the selection which would
provide richer grounds for discussion. The choice here limits the candidate as the only example of voice the
essay examines is ‘Gas! Gas!’. Though the quotation gives an inaccurate triple repetition, the point made
about the indication of the suddenness of the attack and the ensuing ‘panic’ is valid. The point, however, is
laboured without development in the paragraph.

The reference to the soldier ‘gargling’ as an interpretation of Owen’s use of soldiers’ voices is more tenuous,
though the point of the verb suggesting dehumanisation and ‘horrific death’ can be accepted.

The candidate is on firmer ground with ‘The Sentry’, appreciating the pity evoked by the exclamation ‘I'm
blind!” However, that is the only example of the soldier’s voice examined in the essay. The further dialogue in
the poem is not considered; instead the candidate focuses on the reference to the soldier’s eyes.

While this essay demonstrates knowledge of the two poems chosen, there is limited ability to select from this
knowledge in order to respond to the question set. There is some appreciation of Owen’s language and
imagery, but again this is limited and not always made relevant to the question. The essay is clearly and
fluently written but lacks a secure grasp of the question.

Total mark awarded = 9 out of 25
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Paper 3 — Poetry and Prose

Question 2b

June 2015 Question Paper 31 is available on Teacher Support Site at
https://teachers.cie.org.uk

Example candidate response — high
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Paper 3 — Poetry and Prose

24

Example candidate response — high, continued
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Paper 3 — Poetry and Prose

Example candidate response — high, continued
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Examiner comment — high

The contextual opening of this essay acknowledges that ‘On My Songs’ is a poem which Owen wrote before
the outbreak of World War One, focusing clearly on the question about ‘ideas about poetry’. The context is
used relevantly and the question is clearly acknowledged.

The essay recognises that Owen’s use of the sonnet form is one of the connections he makes with the other
poets he refers to in the poem. While the point about the sestet shows some confusion between the
Elizabethan and Petrarchan sonnet forms, there is a clear attempt to consider how Owen has manipulated
the sonnet form and the connection he makes to the Romantic poets is recognised.

From this overview, the essay works through the poem, maintaining relevance to the question and focusing
consistently on key elements of the writing. The discussion includes the implications of the title and the use
of repetition (‘many and many’) to emphasise the number of poets, though the point made about the
extension of the iambic pentameter is not made with complete clarity. The discussion of ‘sweet as sobs’ is
perceptive, as is the comment on archaic syntax, another link with the poets who have influenced the young
Owen.

There is detailed attention to Owen’s choices of language, patterns and punctuation, with careful analytical
comments which articulately demonstrate how these choices communicate the meaning of the poem, with
consideration of their effects on the reader. There are occasional assertions which are less convincing, such

as that the ‘enjambement’ makes ‘the poem more emotive’, but the section on the ‘crooning motherless child’

is a particularly good example of developed and detailed argument.

The essay is consistently detailed and makes full use of the poem printed on the question paper. It
demonstrates an excellent understanding of the poem which is expressed in a cogent and articulate style.

Total mark awarded = 24 out of 25
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26

Example candidate response — middle
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Paper 3 — Poetry and Prose

Example candidate response — middle, continued
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Paper 3 — Poetry and Prose

Example candidate response — middle, continued
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Paper 3 — Poetry and Prose
Examiner comment — middle
The opening of this essay is straightforward but clear, showing that the question has been understood.

The second paragraph’s reference to personification, similes and repetition is presented as a list without
exemplification. It would have been a more successful strategy to use these terms when they become
directly relevant to the discussion. Though written in general terms, the essay shows a sound grasp of
Owen’s recognition of the role of poetry as a comforter in times of sorrow. Here, though, the references to
the First World War and Jessie Pope are potentially misleading as this is a poem written before the war.

The focus on small words, such as ‘though’ and ‘yet’, is observant and successful, appreciating the effects
on reading the poem. There is recognition of the shift in the mood of the language in this poem, and the
reference to the sestet implies a recognition of the sonnet form, which is confirmed in the final paragraph of
the essay.

While the focus on Owen’s view of his own verse as expressed in the poem is valid, the wider references to
other poems such as ‘Disabled’, ‘Anthem for Doomed Youth’ and ‘Mental Cases’ do not advance the
argument and the candidate would have been more successful with closer attention to the set poem.

The essay shows a competent appreciation of ‘On My Songs’, in a shaped and organised response. The
references to other poems and to biographical and World War One contexts are not always helpful and move
the balance of the response towards general and sometimes less relevant discussion, but a competent
knowledge and understanding of the set poem remain apparent.

Total mark awarded = 15 out of 25
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Paper 3 — Poetry and Prose
Example candidate response — low
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Example candidate response — low, continued

Paper 3 — Poetry and Prose
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Example candidate response — low, continued
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Examiner comment — low

The essay opens with immediate points about Owen’s choices of ‘unfamiliar language’ and ‘repetition’, but
these are not firmly linked to the opening idea about the ‘Dark, deep setting’.

The essay then works through the poem and although ideas are picked out from their context, so little sense
of developing the meaning of the poem emerges. Quotations are cited with some attempt at paraphrase,
which shows some understanding of each phrase chosen, but does not show understanding of the poem as
a whole. Occasional points are made on technique, such as the repetition of ‘throbs’, but without
acknowledging the contexts of the words, the understanding shown is limited. This is confirmed by the
suggestion that Owen is ‘fraught’ because of the war, when this is a poem written before the outbreak of war.

The opening of paragraphs with quotations rather than topic sentences demonstrates the essay’s lack of
cohesion and clarity of direction. There is little to connect the paragraphs to show development or
connection. The limited appreciation and understanding of Owen’s choices is exemplified by the opening of
the penultimate paragraph which refers to ‘a few similes and metaphors’ used ‘with good effect’ with very
little exemplification, references to context or suggestion of meaning.

The essay shows a limited surface knowledge of the set poem, while its construction lacks cohesion and
development. Understanding of the poem as a whole is uncertain though there is some limited
understanding of some of its individual features.

Total mark awarded = 7 out of 25
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Section B: Prose
Question 5a

June 2015 Question Paper 31 is available on Teacher Support Site at
https://teachers.cie.org.uk

Example candidate response — high

Paper 3 — Poetry and Prose
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Paper 3 — Poetry and Prose

Example candidate response — high, continued
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Example candidate response — high, continued
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36

Example candidate response — high, continued
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Example candidate response — high, continued
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Examiner comment — high

The essay opens with immediate address to the question; the ‘muddle’ is clearly in focus, with a
consideration of various ways in which it may be understood and its importance to interpretation of the novel.
The discussion is articulate and precise, while making careful discriminations before honing down to ‘the
Anglo-Indian attempt to impose order on’ the muddle of India.

The consideration of the setting of Chandrapore is an appropriate development from the broader discussion
and is supported by detailed quotations, with comment on them which develops the argument. This
argument then moves naturally from the physical setting and uses the reference to the ‘Green Bird’ as a
useful symbol of English attempts to rationalise and identify Indian experience. Secure references and
selections are brought together from different parts of the novel to build the argument.

The Marabar Caves incident is rightly seen as a focus for this question and the novel. The essay does not
concentrate on the events in the caves, but considers the incident from a narrative angle, looking at the
effects of ‘the subjectivity of free indirect style’ in creating a narrative ‘lacuna’. The argument here is precise
and sophisticated, using such disparate areas of the novel as Adela’s surname and her retraction at Aziz's
trial.

Demonstrating assured structuring of argument, the essay then contrasts the perceptions made thus far by
considering the more attractive version of the ‘muddle’ presented in the final section of the novel. Again the
references are secure, with some pertinent quotations to source the points directly in the text.

This balance between the interpretations of ‘muddle’ is brought together in the conclusion, which considers
the importance of such ambiguity. The essay shows extremely good detailed knowledge, arranged to
support a pertinent, intelligent argument about the novel, which demonstrates finely judged understanding of
Forster’s narrative methods.

Total mark awarded = 23 out of 25
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Example candidate response — middle
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Example candidate response — middle, continued
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Example candidate response — middle, continued
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Paper 3 — Poetry and Prose
Examiner comment — middle

This essay takes a quite different approach to the question, clear from its opening paragraph. The initial
overview interprets the question in racial and religious terms, stating that the muddle is ‘embraced’ by
Hinduism but affects the Christians detrimentally. The point is picked up with the focus on the Hindu festival
in Part 3 of the novel, though an opportunity is missed to show how language of the quotations represents
the muddle in their paradoxes.

The essay moves clearly on to contrast Hinduism with Christianity, with reference to Mrs Moore’s distinction
between mysteries and muddles, and ‘God is Love’. There is clear discussion of the lack of spirituality
among the English, referring to Mrs Moore losing her faith, Ronny’s lack of spirituality and Fielding’s atheism.
The candidate’s argument attributes the muddle at least in part to the two races’ differing attitudes to religion
as a conclusion to this stage of the essay.

The essay continues to employ secure references when looking at the trip to the Marabar Caves in order to
demonstrate the confused perceptions of Adela and Aziz, which is amplified in the muddle of what actually
happens at the caves. Here not only reference to but examples of well-chosen quotations are also used to

exemplify the argument.

This essay takes an individual approach to the question, interpreting in a personal way, which leads to the
selection of a different range of references. However, those references are competently selected to support
the candidate’s argument. Some sound understanding is shown of Forster's development of the novel and
his treatment of religious concerns in it.

Total mark awarded = 16 out of 25
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Example candidate response — low
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Example candidate response — low, continued
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Example candidate response — low, continued
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Examiner comment — low

The essay opens with a suggestion that the ‘muddle’ represents ‘incompatibility’ between the English
colonisers and the Indians and shows a clear awareness of the colonial context. The discrimination and
prejudice is asserted rather than demonstrated or argued, while the reference to Forster’s use of Fielding is
uncertain and is not exemplified.

The essay then considers a ‘muddle’ between nature and religion. Here there is more support, with a
reference to Aziz and Adela at the Marabar Caves. While this refers to nature, however, there is little focus
on religion and the conclusion is not supported.

There is greater success with the suggestion that the echoes within the cave cause confusion for the
characters, resulting in Adela’s accusation against Aziz. This is an appropriate and relevant point, though it is
not developed far in the essay. There are also relevant references to Mrs Moore’s confusion at the caves
and her disillusionment with her Christian faith. The discussion of the caves is the most successful part of the
essay, as the points are relevant and there is some use of references.

The essay shows some use of appropriate knowledge selected to answer the question, which is most
successful when points are exemplified from the text. There is much assertion rather than argument and
points are not developed. While there is some knowledge of character and plot, there is limited evidence of
understanding of Forster’s use of language, form and structure which shapes the characters and plot.

Total mark awarded = 7 out of 25
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Question 5b
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June 2015 Question Paper 31 is available on Teacher Support Site at
https://teachers.cie.org.uk

Example candidate response — high
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Example candidate response — high, continued
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Example candidate response high, continued
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Example candidate response — high, continued
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Example candidate response — high, continued
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Examiner comment — high

The essay’s opening overview places the passage in context, considering the structure of the novel’s central
concerns while picking up on the characterisation of Fielding himself. The essay throughout is carefully
focused on Forster and his craft as a writer. The interaction of the characters in the passage is seen within
this approach to the question.

This is clear with the second paragraph’s focus on the ‘tone of suspicion’ in the passage and how it is
created. The candidate notes that the probing of Aziz’s friends is ‘accusatory’ and that the formality of ‘Mr’
establishes Fielding as the outsider. Forster’s structuring of the conversation ‘along racial lines’ is also noted,
not only in the questions and answers, but also within individual questions, noting the antithesis between ‘an
Englishman’ and ‘Indians’ for example. This very close analytical examination of language and structure to
support the answer is the hallmark of a very successful response to a passage based question. A further
example of this kind of detailed probing of the language is the comment on the implications of the use of the
word ‘occupy’.

There is a subtle understanding of the tone of the conversation with the discussion of Hamidullah’s ‘excuse
me’ and the suggestions of ‘Indian hyperbole and western rationalism’ revealed in both narrative and
dialogue. Narrative point of view is an area often overlooked by candidates, but in this essay there is careful
consideration of the effects of the ‘omniscient narrator’ and the suggestions of ‘social satire’. The wider
reference to Forster's Aspects of the Novel is made directly pertinent to the development of the argument.

The discussion of the different language choices on either side of the dialogue is detailed and subtle, noting
that Hamidullah is ‘poetic’ while Fielding’s tone is ‘subdued’. These points are supported by both quotations
and attention to syntactical structure. This part of the essay demonstrates not only fine understanding but
also a personal, intelligent response to Forster’s writing. This is apparent throughout the discussion of
religion and is given a particular focus in the discussion of the ‘tiny movement’.

Having carefully balanced various contrasting aspects of the passage throughout the essay, the candidate
moves towards a form of resolution towards the end, signalled in the ‘However'. By looking at Forster’'s use
of Fielding to create a ‘bridge’ between the races, the essay again pays close attention to detail to support
the point, considering how the inclusion of the word ‘personally’ separates Fielding from the ‘British
institution’.

This is a very well developed essay. It responds directly to the question, building the argument on a very
close, analytical examination of the writing of the passage. This analysis often shows sophistication and
subtlety. While discussing the passage in a focused way, the essay also makes pertinent references to the
wider text and its central concerns.

Total mark awarded = 25 out of 25
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Example candidate response — middle
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Example candidate response — middle, continued
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Example candidate response — middle, continued
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Example candidate response — middle, continued
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Example candidate response — middle, continued
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Example candidate response — middle, continued

I

| Skours ;) it coudkd be assomed ehat  ouehough
PORAS Y coun comfort WM, e o no-&h‘mc) eoN

fuses e rhyme sUname <o eAfCkIVely PaCTtdy
e e,

_.(ep-&hf:\o\’\.) e vdoeoo WPOQK\{ C QUAS ) @%

eustromnan WV d\a PRk - WA At s L8 Kk

_.ﬂwe%mve‘thm\)%h the pee of dickion and

pf Songe) s ekLockwely  presentod.

_particukas - dlekion and Punokwmﬁon, owen

and dongesont , he wanked 0o express s . In
the poem The Letter where the goldiel Soddenly
exclams “Tm ik and Yo W poem e Seniry
where  £ne  sently  SUAAONIL Aombleg 4own ehe

remove ANode Menon@  41oM nm. Theretore, Cwen
Addiiona iy, devough Owen dickion  and
owen uses diction 0N AN Cery’  Meeos” and

€01 (Him)e AlsO Forovgn cep@é‘ém% o wor d
HNE0DS e ols o empnasiges and brings
QUXRNON £0  this ded . Aneretore, wal  masy
be considered by  (pme readers anak ko
e MRt Py Onologi Q0L eLleck Ak e war
has hod o 6wen, bux €0 overs v may be
Viewood ol the  effeckS Of love on i< ufe.

(eperixon,, Owens dea. that poekly & o
Means 0%  SNOWINgG MINON  and £eeA0g (g0
oo Aneme W poemd gooh as Music oud ong-

Ta conelosian, by OWen Yarying &rom ns
LSOOl ethiqpe Of palarnyie and by 0s10g

elfectively presensd Vis deat OF poetsy ko
e reoder , adil4od90  enables NN o connec+

*00DsT which  eGfeckwely emPnodises e Kevggre
koced. WNeN “HNe poards of t\r\oogh@' hold noxtwng ||

Ho e neme o emotion agnd wex‘m% Ahat

Cambridge International AS and A Level Literature in English 9695

57



Paper 3 — Poetry and Prose

58

Example candidate response — middle, continued
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Examiner comment — middle

The essay opens with an introduction to contextualise the extract, though in this case it is not very helpful,
particularly with the confusion over the term post-colonial.

The candidate then focuses appropriately on the writing of the passage with attention to sentence structure,
though initially these points are separated from the meaning of the extract. The focus is better when the
shorter questions are quoted, with a suggestion of their effect on the reader’s understanding. The wider
comment about Mrs Moore is relevant, though coupled with a section on the set passage lacking focused
guotation; the argument at this point drifts towards summary.

Though the essay would have been improved with greater development, the comments on the polite
phrasing of the Indians’ questions formed an important point, demonstrating understanding of Forster’'s
methods of portraying the relationships between the men in the passage through dialogue. There is a
similarly astute observation on Fielding’s tactlessness in his assertion about atheism.

The section of the essay on ‘themes’ is less successful, as it is less focused on Forster’s writing and the
guotations are only used to illustrate points, missing opportunities for analysis. However, this section and the
essay as a whole clearly shows a competent understanding of the novel and the central aspects of the set
passage. There is some detailed quotation and comment, though a passage based response would be much
more successful with a more consistent attention to the detail of the writing, with more quotation and more
analysis used to develop the argument in response to the question. In this response the knowledge is better
developed than the understanding of Forster’s choices of language, form and structure.

Total mark awarded = 15 out of 25
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Example candidate response — low
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Paper 3 — Poetry and Prose

Example candidate response —

low, continued
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Paper 3 — Poetry and Prose

Examiner comment — low

The opening of the essay contextualises the selected extract within the text and its central concerns, an
appropriate way to begin the response to the question. The importance of Fielding’s relationship with Aziz is
recognised as a contrast with the difficulties of friendships between the English and the Indians.

The comments made on the questions asked of Fielding are general, described as ‘controversial’ but without
close reference to the passage which could have demonstrated the challenge of the questions. Here the
essay lapses into summary — “Syed Mohammad asks... Hamidullah follows...” — without direct textual
support. It is acknowledged that Aziz is ‘scandalized’, but there is no comment on the significance or
implications of this word. The essay argues that ‘Forster must also portray Fielding as different than other
Englishmen’, though this is not supported. It is implied that Forster's narrative voice provides the contrast
with Fielding’s responses, but for credit, such points should be made explicitly.

The final paragraph is a general summary of points which have already been made, ending an insubstantial
essay. As a response to a passage based question, it is very limited. Such questions demand close
examination of the writing of the extract to show understanding of the writer's methods and language
choices. It is a significant weakness that this essay contains only two quotations — one of a single word, plus
a sentence. While the essay demonstrates some knowledge of the text, evidence of understanding of
Forster's use in language, form and structure to shape meaning is very limited.

Total mark awarded = 7 out of 25
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